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e d i t o r ’ s  n o t e
Dear Colleagues,

As we ring in another new year, many of you are probably buckling down and busily preparing for the start of the 

January 2013 semester. Some of you are reviewing and updating the examples you bring to class, or looking at 

additional activities you may introduce to reinforce a learning point.

If you take a step back, you’ll realise that our students’ learning experience is essentially at the heart of what we do 

as instructors and course developers. Consciously or unconsciously, we are constantly looking at how best to pique 

our students’ interest in the subject matter. We also encourage them to clarify doubts, creatively relate to and apply 

the concepts learnt, and explore ways of motivating them to learn beyond what’s in the textbook and sample exam 

questions. And, of course, we are also looking at how we might sustain their interest throughout the six-week term, 

short as it is.

What we need to keep in mind is that our students’ learning experience is really the outcome of a long, integrated 

process – from the initial crafting of learning outcomes and the design of activities during course development, to the 

writing of assessments and, finally, the delivery of the course materials during your face-to-face and online sessions. 

And every single part of this process is integral and equally essential to your students’ experience. Sometimes, all it 

takes is a slight tweak to one of these areas to make that additional difference.

It’s thus heartening to observe that some of you are thinking deeply about those issues, looking at your teaching 

practices with fresh eyes and – having reflected on the impact you have had on your students’ learning – are eager to 

share those insights for the benefit of all associates. 

In this issue, Shireen Chitran draws on her experience as an Associate Faculty Champion to provide suggestions on how 

you might steadily build critical thinking skills into your classroom activities; Goh Boon Yeow shares his tips on how to 

create a conducive classroom environment that would encourage student participation; Cedric Chew emphasises that 

as an instructor, we all play a major role in helping our students develop the right attitude towards lifelong learning; 

while Dr Kumaran Rajaram urges you to look beyond the simplistic association of culture and learning, as it is no longer 

valid to generalise about learning styles based on cultural stereotypes; and, finally, Chow Siew Hoong reflects on and 

shares the lessons he learnt from the three TLC workshops he attended in 2012.

We hope that the range of articles offered in this issue will provide you with much food for thought, as you prepare 

for the new semester. Do keep your contributions coming, as Communitas can only build a vibrant community of 

associates through your active participation. 

Here’s wishing you another rewarding year ahead!

With warmest regards,

Dr Selina Lim

Editor >
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As instructors, whatever our discipline, it is not 
uncommon to wonder what exactly our students 
are learning from their readings, from classroom 

interaction and, certainly, from us as teachers.  

Indeed, being instructors of adult learners makes us 
conscious not to over-lecture, adding more urgency to 
the question – exactly how much learning takes place? 
Another question follows closely after too – how do we, 
as instructors, seed in our students the desire to learn for 
themselves long after classes are done and exams sat for?

So it was truly fortunate for me that the Teaching & 
Learning Centre provided me with an opportunity to cast 
some of these ponderings into research questions via 
its Associate Faculty Champion Pilot Project. This latest 
project by the TLC is aimed at getting Associate Faculty 
to conduct research into the pedagogical approaches 
they employ in the classroom and to capture data on the 
learning process.  Here, therefore, was an opportunity to 
shine a light on teaching and learning in my classroom – to 
try and scrutinise what works, or why it works, or what 
was the best way to enhance the learning process. 

Guided by two advisors, Prof Gopi and Dr Selina Lim 
from the TLC, I began the process of casting my various 
ponderings into more concrete research questions in 
January 2012.  It was quite a task to narrow the many 
questions swirling about me. I found greater focus 
when Prof Gopi advised me to zoom in on the greatest 
instructional challenge I came up against when teaching 
the social work practice course, “Working with Individuals 
and Families,”.

Most challenging was getting students to think more 
critically about social issues, programmes and policies. 
While it is true that all students – regardless of discipline 

– require critical thinking abilities, critical thinking for 
students of Social Work is of especial relevance as our 
students often confront practice situations for which there 
are no clear answers. For example, social workers often 
come up against questions such as: what is the best way to 
guide a pregnant teen about options for her unborn child?  
How does one support a young man in his danger-filled 
struggle to leave gang life? What can be done to salvage a 
marriage torn apart by infidelity? Is placement in a home 
the best care arrangement for an elderly relative?, to list 
just a few.

Respecting the immense struggles of persons and families 
in need is especially important to me. I believe that my 
students should avoid thinking one-dimensionally or 
superficially about the complicated circumstances that 
beset the very clients that social workers seek to serve.

I therefore took my cue from the critical thinking 
movement within the social work field – where there is a 
determined effort to “nudge social work educators past 
just imparting knowledge and skills to requiring that 
students possess abilities and strategies for evaluating and 
processing learning material” (Coleman, Rogers & King, 
2002).

I decided to study how I could get my students to think 
critically by testing out a teaching approach that sought to 
blend the teaching of content with the skills to critically 
appraise the content taught.  Over the course of 13 weeks, 
I delivered content alongside a variety of stimulus pieces 
to get the students to think more critically about the 
content being imparted. Specifically, students were urged 
to ask questions, evaluate inferences, require evidence, 
and to recognise the context and complexity of social 
issues, theories, policies and programmes covered in the 
course.  

OUT OF  THE BOX Thinking Critically About Critical Thinking
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I tapped on a wide range of stimulus pieces such as 
newspaper articles, story telling, a role play, puzzles, as 
well as group-based and whole-class discussion of case 
studies to get students to evaluate and critically process 
their learning.  To assess whether students were beginning 
to adopt more critical thinking approaches to issues 
discussed, I had them respond to four specific test stimuli, 
and I collected data over those four periods. 

Although the sample size of the study was small (27 
students) and the study lacked a pre-test of critical 
thinking ability, it was heartening to note that a good 
number of students (ranging from 75% to 90%) employed 
some form of critical appraisal to the four test situations. 
Students who did not employ much critical thinking 
(ranging between 9% to 25%) displayed tendencies to 
accept information at face value, or demonstrated a failure 
to appreciate the complexity of the issues at hand.

It is reassuring to note that many of my students were 
able to avoid thinking simplistically about complex human 
needs, as that is a key practice stance required for more 
discerning help for individuals and families in need.  

Dispensing knowledge to our students is, at best, the 
minimum that we as instructors must do.  Guiding our 
students to receive and process this knowledge in their 
own “working knowledge base” (Groundwater-Smith, 
1999) seems the next logical step of instruction. Creating 
a learning environment that allows students to safely 
question, evaluate, and test their working knowledge base 
is crucial to seeding in them a responsibility to take active 
control of their learning in the classroom and hopefully 
beyond it, as practitioners and, ultimately, as citizens.

In the complex and competitive environment of today, 
students who are prepared to think through ambiguous 
problems and issues have the edge over those who 
are merely knowledgeable. A teaching approach that 
blends content with the skills to critically transform that 
knowledge is one important way to position budding 
student-practitioners to thrive in increasingly complex 
environments where no single answer prevails.

Postscript:  

How has this investigation into the teaching and learning 
experience of my students and myself helped me? 
For starters, it has made me appreciate the value of 
tracking student learning. Compared to the usual term 
assignments, having four regularly spaced data collection 
points during the study allowed me to take the ‘pulse’ of 
my class quickly, easily, and at an earlier stage of their 
learning. Each data collection point also gave me useful 
feedback that helped me make changes to my approach 
(e.g., to do less teaching on my part, and have my students 
do more active learning). It also influenced the types of 
activities I chose to use in class, which were aimed at 
getting my students to think more critically about what 
they were being taught.

I recall learning years ago in my research class that the act 
of studying something changes the very nature of the thing 
being studied. True enough. As I studied this new teaching 

approach in my classroom, I recognised an evolving 
quality to my teaching. In particular, I found myself 
much more conscious of what I was doing, and why. Such 
heightened awareness served to make me more deliberate 
and intentional in the way I conveyed the content to 
my students. I started choosing my exercises more 
thoughtfully and creatively, in a bid to kindle the critical 
thinking habit that I sought to cultivate in my students.

I also re-discovered the value of making students respond 
to the same exercise in three ways – firstly, on their own; 
then in groups; and, finally, as a whole class. To save time, 
I used to skip the first part by making students get into 
groups quickly. By changing this approach and making the 
students do their own pre-work, the students (especially 
weaker ones) were forced to think for themselves – to 
take more ownership of their learning instead of letting 
the more active members in the group do the thinking 
for them. While definitely posing time management 
challenges, making students do individual and group 
work, in addition to capping it off with whole-class 
discussions appeared, to me, to be a good way of revealing 
thinking blind-spots. And, I certainly hope that it made the 
students more committed to “question[ing] information, 
conclusions and points of view” (Elder, 2008). 

Shireen Chitran is one of two associates selected to pilot 
the Associate Faculty Champions initiative. An associate 
with the Social Work programme in the School of Human 
Development and Social Services (HDSS), Shireen was 
also the school’s recipient of the 2012 Teaching Excellence 
Award.

Caricature drawing of Shireen Chitran by Kamal Dollah,
Associate Faculty, Multimedia Design & Technology,
School of Science & Technology (SST)
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Viewpoint>> Influencing Students to Achieve More

In the previous issue of Communitas, I shared with you some ideas about achieving learning outcomes for the teaching 
faculty and students using an A.B.C. approach. In collaborative learning, both parties are better off doing A.B.C. That is: 
(1) Actively participating in learning (2) Bringing value to one another and, lastly, (3) Caring for and collaborating well 
with one another.

In this article, I will be sharing with you the concept of the teaching faculty adopting a ‘team’ approach with our students. 
The ‘team’ approach works best if the teaching faculty seeks to influence students to adopt the right learning attitudes 
and behaviours. Influencing skills are essential to achieving impactful, collaborative learning outcomes.

A ‘Team’ Approach Is Helpful
Many of us would agree that the goal of education should 
not be confined to just getting good grades. Rather, our 
goal as instructors is to help our students cultivate a 
habit of lifelong learning. This eagerness to learn should 
arise from a heightened sense of curiosity, which results 
in the attainment of greater knowledge. Learning also 
strengthens our level of discipline, and shapes our 
character. 

To achieve impactful and difficult goals of education, our 
teaching faculty could adopt a ‘Team’ approach with our 
students. This is a departure from the traditional mindset 
of teachers as knowledge transmitters.  

Good teachers are committed to helping students win as a 
team. If a student does not do well for whatever reasons, 
it is not just the student’s weakness alone. It would be 
the failure of the team comprising of the teacher and the 
student. Accepting this paradigm shift is the first step to 
helping raise the influence of the teaching faculty. 

A team approach implies that the teaching faculty has to 
be more caring and sensitive to our students’ needs. All 
of them have unique needs. For example, Year 1 students 
tend to be more reserved, but they are keen to learn, 
while the final-year students may demonstrate different 
tendencies. Each student has his or her own unique family 
and work circumstance and different development needs. 
For the teaching faculty to bring out the best in each 
student, we must base it on the developmental needs of 
each student, which means we cannot and should not 
adopt a one-size-fits-all approach. The more capable and 
motivated students may just need a gentle nudge from us; 
the disillusioned ones or those with learning disabilities 
may need us to make learning more relevant and fun for 
them. 

The above can be best summed up by what I learnt from 
Dr Patricia Chew from the School of Business. Student-
centred learning (as opposed to instructor-led learning) 
is very important in training our students to become 
Business Leaders who can think, apply theories and solve 
real world problems.

Ideas to Achieve Influence
The ‘team’ approach works well when instructors can 
influence students to adopt the right learning attitudes 
and behaviours. Below are some ideas on how to gain 
more influence:

• Do your best for every student. This advice sounds 
deceptively simple. But how do you do your best for 
the few ill-disciplined students who tend to come to 
classes unprepared? Try. You need to remember that 
each person is a unique individual with his or her own 
strengths and weaknesses. But, every student shares a 
common goal – to be a professional. Like my dedicated 
Strategy tutors, I discuss some of my students’ 
assignments one-on-one for best effect. Effective 
influencing occurs through deeds, not through 
thoughts and empty talk. 
 
Every student deserves our best efforts.  To exercise 
more influence, we need to help our students relate 
their learning to the real world, and to use the 
approach that best helps us “connect” with each of 
them. It is not easy as we must first be interested in 
our students as individuals. I have found that relating 
my personal experience to the course content, or 
even my experience of juggling part-time studies, 
raising a family and doing well at work, has helped 
me connect better with my students. I am better able 
to appreciate my students’ sense of professionalism 
and the challenges they face in their studies. I can also 
more effectively convey my emotions to strengthen 
a learning point. Sincerity and that innate ability to 
make the connection with your students are the real 
keys to influencing your audience. 

• Teach your students how to work smart. A good 
team is one where every member looks out for one 
another. Working smart means that for the same hour 
a student invested in his or her learning, the smarter 
student will get more output. When I first started 
teaching four years ago, I discovered that my students 
do not even know how to take proper notes. When 
they read cases, they do not look out for issues and 
they do not underline or scribble key points on their 
case material. On a needs basis, I teach them basic 
note taking and study skills and this has helped them 
absorb the material. 
 
Working smart also entails knowing the standards 
required and setting stretch goals. I show my students 
samples of good work before they start on their 
assignments. I get students to systematically write 
down their key learning points and to formally share 
them with others. These high impact ‘work smart’ 
activities are built into my lesson plans for maximum 
effect. 

by Cedric Chew
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• Teach your students how to be highly effective. You 
gain more influence when students know you care for 
them as you help them become more effective. I share 
with my students an adaptation of Steven Covey’s 
“7 Habits of Highly Effective People”. I tell them that 
to achieve private victory before public victory, they 
must (1) be proactive with their learning (e.g., ask 
more questions); (2) begin with the end in mind (to 
gain lifelong skills and not just good grades); (3) put 
first things first (prepare and work the study plan). 
 
As they collaborate to achieve public victory, they 
have to: (4) think win-win (and add value to their 
study team); (5) seek first to understand, then be 
understood (that is, they should understand what 
the tutors and course mates are really saying before 
jumping in to answer questions); and (6) synergise 
(e.g., by tapping into the diverse skills of their study 
team members). 
 
For Habit (7) – Sharpen the saw – I share with my 
students the importance of non-study pursuits to help 
them recharge during their learning journey. 

• Teach using a variety of formats in an interesting 
manner. According to Gail Godwin, “Good teaching is 
one-fourth preparation and three-fourths theatre”. 
 
Sometimes, I get a few students to share how they met 
their work challenges head-on, using theories they 
have learnt. I may also show short motivational videos 
during a rest break. It is important to deliver lectures 
in interesting ways and, more importantly, to connect 
with your students. By making every point relevant to 
them, you will get them hooked on learning more. 
 
While we should not be spoon-feeding our students, 
we can always raise the ante and be better at 
establishing the relevance of what we teach – and to 
do this in a myriad of interesting ways. 

• Catch your students doing something right and always 
encourage them. Real communication happens when 
people feel cared for and safe. The best way to create 
a safe environment is to be supportive. All of us have 
a tough, as well as a softer side. We may not know 
everything but we sure can collaborate with students 
for good learning outcomes. Imagine how you felt 
when someone gave you supportive and encouraging 

comments. You need to bring this feeling out amongst 
your students constantly and consistently.  
 
Confidence breeds success. When your students 
feel good, they will achieve more. Most times, when 
people do something correctly, they receive little or 
no response. Does this not happen to all of us at some 
time or other? The more self-motivated ones may still 
produce. But, after a while, their performance starts to 
wane. A sincere word of encouragement is easy, costs 
nothing, but turns people around fast and yields great 
results! 

• Celebrate the chance to make mistakes and progress. 
When we start to expect the best from everyone, 
inevitably, gaps and mistakes will surface faster than 
before. But how can one improve without ever making 
mistakes and learning from it? Hence, it is good 
to cultivate the attitude among your students that 
mistakes are simply good opportunities for learning 
and success. The change in orientation creates a safe 
environment in our students’ eyes. They dare to share 
and clarify. For me, I can share candidly about their 
learning gaps, while being encouraging at the same 
time. They learn a lot faster and better. There is no 
need to be too politically correct with students if they 
know you are looking after their interests well. The 
results will show in their assignment, exam scores and 
course evaluations. 

• Ensure that corrective actions are taken. At the start of 
each class, I share with my students that I expect the 
best from each of them. They have the right to expect 
the best from me. This is what winning teams do. To 
do this effectively, however, you must know when to 
be nice and encouraging, and when to be tough as 
well. Do set boundaries and goals and have role clarity 
between your students and yourself. If our students 
exhibit unacceptable behaviour – for example, bad 
study habits that lead to poor performance – our duty 
is to try to change those behaviours the best we can. 
As for me, I give them a stern rebuke. Done well and in 
the right doses, your caring actions will be recognised 
by your students.

Lastly, I believe that the best way to influence our students 
is to listen well and to take deliberate actions to improve 
our teaching methods. Our students will not change for 
the better until they know how much we care about them. 
With so many changes in societal values and technologies, 
I wonder how well we really know each person. Like you, I 
have had my fair share of difficult students. To ensure that 
I have my ear on the ground, I conduct my own informal 5 
minute survey. My students can write anonymously to me 
on what they like, and to point out areas of improvement 
for my Saturday class. I then take action on areas I can 
change during the Sunday class. You can do this too and 
easily change the areas you can control. Take the necessary 
action to influence and make a difference. I wish all of you 
Happy Teaching!

Cedric Chew teaches Business Strategy at UniSIM’s School of 
Business. He received a Teaching Merit Award in Feb 2012. 
Cedric can be reached at cedricchew002@unisim.edu.sg
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Engaging students both in the online and face-to-face setting depends not only on the instructor’s facilitation skills, but 
also on the instructor’s ability to create a conducive environment for interaction. Goh Boon Yeow, an associate with the 
psychology and counselling programmes, shares insights drawn from his experience with a student diagnosed with Selective 
Mutism.

Creating A Conducive Learning Environment

As a counsellor at a primary school, I come across quite a 
number of cases with children having psychological issues. 
When assessing such cases, I would use the Diagnostic and 
Statistical Manual (DSM) to determine the seriousness 
of each case, and to decide the best course of action – 
whether I would provide the child with behavioural 
therapy, or if I should refer the child to the Child Guidance 
Clinic (CGC) for psychiatric help, if the case is serious 
enough to warrant professional intervention.

I was recently reviewing the DSMs from my previous cases 
when I came across the diagnosis for Selective Mutism. 
The criteria for Selective Mutism are namely:

• Consistent failure to speak in specific social situations 
where there is an expectation for speaking (e.g. in 
school), despite being able to speak during other 
occasions; 

• Interference with educational or occupational 
achievement or social communication due to this 
unwillingness to speak; 

The condition lasts for at least one month (not limited to 
the first month of school); 
 
The student’s failure to speak is not due to a lack of 
knowledge, or discomfort with the spoken language 
required in the social situation; 
 
This disturbance is also not a Communication Disorder 
and does not occur exclusively during the course of a 
Pervasive Developmental Disorder, Schizophrenia, or other 
Psychotic Disorder. 

Looking at the diagnostic criteria for Selective Mutism, 
I was reminded of a student I had in my primary school 
class more than 13 years ago, when I was just starting out 
as a teacher.

It was the start of the school year when I was made the 
form teacher of an academically weak, Primary 3 class 
of 23 pupils. One of the girls in this class, X, had Selective 
Mutism. I was told by a colleague of mine, who was X’s 
Primary 2 form teacher, that X would not speak. Whenever 
X wanted to go to the washroom, she would simply run 
out of the class. When she was not allowed to go out of the 
class, she would wet herself and cry. 

All her teachers reported the same phenomenon. They 
tried talking to her but all she did was to either look away, 
or ignore them completely. Some teachers got frustrated 
and scolded her. When she was scolded, X would simply 
sob softly and walk away. Some teachers even made nasty 

remarks about X, labelling her as ‘dumb’ and having 
a lower IQ than the rest of her classmates. They even 
suggested that X needed to go to a special school.

X was given a psychological assessment when she was 
in Primary 2 and she was diagnosed as having ‘Selective 
Mutism’. It was reported that not much could be done 
with her to make her talk and that her IQ was normal. The 
teachers did not understand what Selective Mutism was 
and did not bother looking further into X’s case, as they 
felt that X was just being difficult. 

As a beginning teacher then (that being my second year in 
the teaching service), I was worried about having X in my 
class. At the time, I only had a Diploma in Education and 
did not understand X’s diagnosis. 

Before school started for the year, I tried contacting the 
Child Guidance Clinic – the agency that diagnosed X – to 
ask about her condition, but it was to no avail, as that was 
during the festive season. Next, I discussed X’s condition 
with her parents. X’s mother told me that X did speak at 
home, but that she was very soft. Often, her parents had 
to strain their ears to hear her. Being illiterate, they were 
unable to help X and left her pretty much alone.

The first day of school came and, as expected, X did 
not greet me. Some of her fellow classmates asked me 
to excuse X, as there was ‘something wrong with her.’ 
Though I did not have any hint of how I could help her, 
I remembered what one of my lecturers in NIE told me 
before I graduated – that as long as I created a classroom 
environment that is warm and safe for the children, they 
will enjoy my lessons and start talking to me. And when 
they start talking and asking questions, learning will 
definitely take place.

Her parting words then were: ‘Never ever say I give up.’ 
Armed with this advice, I told myself that I would create a 
classroom environment full of warmth and care that the 
children will feel free to speak their mind without any fear. 
I was determined to get X talking again by the end of the 
school year.

 The first day of school ended uneventfully. During the 
day, X did not utter a single word and had run out of the 
class to the toilet without asking me. I had to get one of 
her female classmates to follow her to ensure her safety. 
The second day came and this time, instead of the children 
greeting me first, I gave them a warm smile and started 
greeting them individually as they entered the class. The 
children were a little taken aback at first with my action 
but, being candid, they too greeted me back. As usual, 
X did not greet me. Instead, she lowered her head and 

by Goh Boon Yeow

Insights...
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walked silently past me. Her classmates expected me to get 
angry and scold X, but I did not. Instead, I smiled and said, 
“It’s alright.” 

That was the normal routine for my class for the first 
week of school, and every time, ‘X’ would lower her head 
whenever I greeted her. I was fine with her response, and I 
patiently built my rapport with the students. 

By the second week of school, I was able to remember 
all the children’s names. I would speak with the children 
and allow them to ask me any questions they felt like 
asking. Even though the questions might not be related to 
the subject of that period, I was fine with it. I would give 
a smile and reply them. The children enjoyed such little 
‘diversions’ from the normal routine of classwork in order 
to get to know me better and I, too, enjoyed talking to 
them.   My rapport with the children was good enough for 
me to strike up short conversations with them. But still, X 
was quiet. I told myself that it will take some time, as X still 
felt that I was a stranger.  

The third week of school came. This time, instead of just 
greeting the children and replying to their questions, I 
spent the first half hour of class asking each of them how 
their previous night was like at home, and if I could be of 
any help to them and their family. At first, the children 
were taken aback by my question. But I assured them that 
it was fine to share with all of us, unless it was something 
that they would like to talk to 
me in private in which case, 
I would set aside some time 
to talk to them. As usual, 
the children started talking 
candidly but X remained 
quiet. Though she was quiet, 
I realized that she was listening and at times, she would 
smile when I said something funny. I knew, in my heart, that 
one day X would talk to me.

The children in my class spent the first two months 
happily together. We were able to talk and share our 
thoughts freely. The children knew that the class was safe 
and warm enough for them to speak freely about what 
they had in mind. Even though some to of the things they 
shared might not be desirable (e.g., talking about how 
they disliked some of their teachers), it was fine with me. 
I would often smile and explained to them why they were 
scolded by these teachers. Though X was quiet throughout, 
I could see that she was listening and she even smiled at 
me when I greeted her.

One day in April, X suddenly stood up in class when the 
children were doing their classwork, and walk towards 
me. She tugged at the sleeves of my shirt, looked intensely 
and smiled. “May I go to the toilet?” she asked.

I was shocked; too shocked initially to answer her. But I 
quickly came to my senses and replied, “Yes, you may…” 
The other children were also pleasantly surprised, and 
they saw me brimming and grinning from ear to ear. At 
last, she spoke! When X came back from the washroom, 
I looked at her, gave her a big smile and thanked her for 
asking. X smiled back too, and the rest was history. 

From that day onwards, X started talking to her classmates 
and also to me. Out of respect for her, I did not ask X why 
she kept quiet throughout the two years of school. In fact, 
she talked so much that at times, I had to remind her to 
tone down.

From this incident, I learnt a very big lesson. That 
classroom environment plays a very important aspect in a 
student’s life in school. A classroom must always be warm 
and safe for students to communicate with one another, 
and with the instructor. As an instructor, we must always 
take the initiative to start a conversation with the students 
so that they will feel free and safe to talk to us. Through 
such conversations, we can also learn more about the 
students and also their learning styles. From there, we can 
always make adjustment to our teaching styles so that the 
students will be able to understand our lessons further.

I still teach at a primary school during the day, and am also 
an instructor at SIM University. Whenever I am in class, 
I would ensure that my class is always safe and warm so 
that my students would be comfortable to speak up in 
class. They are always free to ask me questions regarding 
their studies. Even though, at times, those questions 
may not be related to their studies, I always lend them a 
listening ear. 

With students who are very shy, I would give them a 
warm smile and greet them with a ‘Hi’ when they come 

for classes. Sometimes, a smile 
and a nod to acknowledge 
their presence are all it 
takes, and these students 
would reciprocate with a 
smile; I know then that I will 
eventually ‘break the ice’ 

and converse with them by the end of the day – which is 
usually the case. 

To encourage the students to speak up even more, I 
also set up a blog in Blackboard towards the end of the 
semester. This is where I would share interesting readings 
and knowledge pertaining to the course I am teaching. 
This blog allows students who are too shy to speak up 
in class to contribute to discussions and also to ask 
questions. I’ve noticed that the shy students would often 
share their thoughts with their classmate through the 
blog. They would eventually talk about it in class by the 
fifth lesson, and that – to me – is an achievement. Even 
though the level of participation in the blog has been low, 
I am still very encouraged by their contributions. I am 
currently looking into ways to encourage all the students 
to participate in the blog.

The students are even free to give me their frank 
assessment of the class for that day. I would take all the 
good comments as compliments and all other comments 
as something which I need to look into, to further improve 
my teaching. Of course, I have many mentors to thank from 
both my primary school and SIM University for giving me 
all the guidance in managing the classrooms. However, 
I will always remember this incident which taught me a 
very great lesson on classroom management.   

“A classroom must always be warm and 
safe for students to communicate with one 

another, and with the instructor.”



Stereotypes of the Chinese culture of learning
Cultural differences in learning between the East and 
the West are often attributed to Confucianism which, in 
turn, tends to perpetuate particular stereotypes of the 
Chinese culture of learning. Traditional views of Chinese 
education suggest that mainland Chinese students place 
high emphasis on examination results and usually perform 
well in answering straight-forward examination questions 
that require memorisation (Chow, 1995). Conventional 
educational approaches, such as rote-learning and the 
application of examples, have remained largely unaffected 
because of the importance placed on education and 
learning within Confucian philosophy (Chan, 1999). As 
a result, this creates pedagogic challenges, especially 
when mainland Chinese students pursue a Western-
based education in universities such as those offered in 
Singapore. 

According to the popular view, the huge emphasis placed 
on academic achievement leaves the mainland Chinese 
student with little choice but to resort to rote-learning 
of the essentials in order to pass the examination (Yee, 
1989). Such learning modes are believed to influence 
the classroom behaviours of both Chinese students and 
teachers in Hong Kong, China and South-East Asia, where 
students who are better able to repeat the information 
offered by the teacher are often rewarded (Martinsons and 
Martinsons, 1996). 

Contrary to popular belief, however, Biggs (1994) 
discovered that mainland Chinese students, in fact, prefer 
high-level or deep learning strategies – or repetitive 
learning – over the frequently misperceived rote-learning. 
For many years, the learning styles of mainland Chinese 
students were misinterpreted as rote-learning when, in 
fact, they were engaging in repetitive learning. 

Unlike rote-learning, repetitive learning refers to the 
process through which learners relate meaning to the 
information learned (Chan, 1999). Mainland Chinese 
students say they adopt repetitive learning to understand 
the issues taught in class, as they are better able to 
remember the information during examinations, thus 
seemingly justifying the exam successes of mainland 
Chinese students worldwide.  

But the influence of Confucianism – where the teacher is 
seen as sources of authority and power – still continue 
to hold sway, as students are taught not to question their 
teachers or challenge their judgments. Social norms also 
severely limit the expression of criticism, and this helps to 
lower the possibility of the individual losing face. 
Mainland Chinese students usually prefer not to 
participate in class discussions or to share their opinions 
in public, as the student’s self-effacement is infringed 
when they are required to have an open discussion in 
front of a large audience (Wen and Clement, 2003; Chow, 
1995). As a result, Chinese students are generally quiet 
in classroom situations, and classroom activities are 
largely dominated by lectures with limited questioning or 
discussions (Chan, 1999). 

It is this fear of failure, invalidation, and negative feedback 
that inevitably leads to the creation of an adverse learning 
environment. Individual students will speak up in the class 
only when called upon personally by the teacher to do so, 
while other students tend to be very quiet and make no 
comments. The students’ fear of losing face and their lack 
of previous work experience only adds to their reluctance 
to ask questions. Moreover, Mainland Chinese students 
tend to emphasise harmony in the learning environment 
and thus do not want to be seen as openly attacking or 
challenging another group’s point of view. Yet, students are 
observed speaking up in small group discussions. 

Chow (1995) notes that “the use of small-group 
discussion is more effective in generating discussion, if 
it is followed by a report of the results gained by each 
group without mentioning individual contributions” (p. 
12). “Problem-solving ability is also largely neglected as 
students’ achievement is assessed largely through written 
examinations which are not designed to test their ability 
to work with others and solve practical problems” (Chan, 
1999, p. 301). Moreover, Mainland Chinese students are 
generally more pragmatic and concrete in evaluating ideas 
(Chan, 1999). Additionally, they are less likely to explore 
unfamiliar areas, largely due to their lack of creativity. 

As the Mainland Chinese students prefer and expect 
close supervision, group-oriented settings will be more 

Cultural Shift:  
Mainland Chinese Students And Their Learning Culture

by Dr Kumaran Rajaram

Insights...

Despite rapid internationalisation of educational institutions and the workplace, views of “Chinese learners” remain largely 
premised on stereotypical and outmoded assumptions. Ryan and Slethaug (2010) observe that “such narrow thinking and 
lack of attention to the very real challenges and dilemmas that can confront those working on both sides of these systems 
of cultural practice can cause misunderstandings and inhibit opportunities for the development of innovative, creative and 
generative ways of teaching and learning” (p. 37). Offering quality education for international students requires practitioners 
to have a good understanding of the cultural aspects and effective methods of knowledge transfer so that they may more 
effectively design and implement optimal learning processes (Rajaram and Bordia, 2011). This article examines the shift in the 
Chinese culture of learning due to progressive changes in China which has seen the country and its people acclimatising to new 
and ever-changing political, social and cultural demands. 
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suitable (Nelson, 1995; Fox 1994; Atkinson, 1997; Chow 
1995; Carson, 1992; Oxford, 1995; Kumaravadivelu 2003; 
Newell, 1999; Chan 1999). But it is a different interactive 
learning environment altogether. Mainland Chinese 
students tend to view teachers as sources of authority 
and power, who would decide which knowledge is to be 
taught. Students, on the other hand, would willingly accept 
information provided by their teachers, and would only 
rarely question or challenge teachers in the classroom. 

Biggs (1994) thus observed that the typical Chinese 
classroom is very different from the universally recognised 
format which are typically characterised by: a) higher 
emphasis on group-related activities, as they are student-
centred; b) learning that relies greatly on interpersonal 
motivation between students; c) the lecturer being the 
mentor and the student the mentee; d) and much deeper 
analytical thinking with higher cognitive outcomes.  

Changes and shift of the ‘Chinese Culture of Learning’ 
Although these stereotypical notions of Chinese learners 
are still pervasive in literature, the rapid changes in China 
over the last decade has influenced and caused a shift in 
the traditional cultural norms and values that underpin 
the learning behaviour of Chinese learners. Shi (2006) 
observes that that Confucianism has “changed throughout 
a long history by adapting itself to new political and social 
demands and it is a multi-dimensional concept” (p. 124). 
Thus, Shi (2006) notes that the definition of ‘Chinese 
students’ needs to be clear and explicit, as one has to be 
mindful of the differences that arise from “their national, 
regional, economic, class and cultural backgrounds, as well 
as age, religion and gender” (p. 139).

Additionally, Louie (2005) points out, students have 
different “cultural baggage.” For example, “the learning 
behaviour and attitude of students whose parents are 
professors from Shanghai and another who are peasants 
from a village from Hunan” (Louie, 2005, p.23) are likely to 
be different. Ryan and Louie (2007) also question the ways 
in which both Western and Asian values are repeatedly 
“described as discrete, homogeneous and unchanging” 
(Ryan and Slethaug 2010, pp. 43). From here, we can see 
that it is not very useful to use broad strokes of the brush 
to generalise and attribute learning styles to particular 
cultures and cultural stereotypes, since cultures do not 
remain static or fixed, but evolve over time.

In fact, recent studies by scholars (Yang, 2009; Rajaram 
and Bordia, 2011; Ryan and Slethaug, 2010; Kao, 2009; 
Chan and Rao, 2009; Clarke and Gieve, 2006; Rajaram, 
2010; and Shi, 2006) show that Chinese learners prefer 
student-centered to teacher-centered approaches, where 
less supervision is required from the tutors. They also 
choose to participate in interactive and cooperative 
learning activities (although many studies are on the 
language skills courses rather than business-related 
courses), where they are more willing to be independent 
learners. 

Rao and Chan (2009) argue against the stereotyped 
cultural impact on learning, as they note that  “it is the 
aspects of the social context, rather than cultural heritage 
per se that affects student learning… we need to consider 

teaching and learning, not just the chineseness of students 
or teachers” (Rao and Chan 2009, p17-8). 106).  

Providing evidence-based support for this observation is a 
recent study by Rajaram and Bordia (2011), which shows 
that active instructional techniques – e.g., case study, 
individual research project, group project and classroom 
discussions – are “excellent avenues for quality learning in 
terms of knowledge and information acquisition” (p. 77). 
The authors also discovered that “comfort dislocation has 
no or minimal effect on perceived learning effectiveness” 
(p. 79). Their findings reiterate the importance for 
educators to be creative, flexible and knowledgeable in 
their adoption of suitable and effective teaching/learning 
approaches with greater autonomy and opportunities 
“to penetrate through the barrier of cultural diversity” 
(Rajaram and Bordia 2011, p. 79).

Implications and Recommendations
Rajaram & Bordia (2011) report that to optimise learning, 
tutors should experiment with varying instructional 
techniques – even if these are not preferred and learners 
are uncomfortable with them. In fact, the authors note 
that “Chinese students may prefer passive instructional 
techniques but not necessarily learn effectively with 
optimal knowledge acquisition” (Rajaram and Bordia, 
2011, pp. 80).

Instructional methodologies should also take into account 
the diverse cultural influences that foreign students – in 
this case, Mainland Chinese students – will face at the 
workplace, where they will be expected to work effectively 
in companies with an increasingly culturally diverse 
workforce. It is thus essential to facilitate a versatile 
learning atmosphere (both Eastern and Western) where 
students are able to develop themselves into effective 
employees who are comfortable and familiar with the 
knowledge transfer at their future workplace. 

Organisational performance is also intertwined with 
students’ learning effectiveness, so it is imperative 
that students acquire knowledge in the most effective 
manner. Quality education targeted at diverse students 
from different foreign countries requires educators to 
have a good understanding of both cultural aspects and 
knowledge delivery. Educators must thus keep in mind 
that they need to: a) understand the various teaching/
learning techniques; and b) identify the correct mix of 
instructional techniques best suited to foreign students 
who represent different types of learners and varying 
learning styles. 

It is also important to note that “no single category of 
either ‘active’ or ‘passive’ instructional techniques has 
led to more effective learning among Chinese students” 
(Rajaram and Bordia, 2011, p. 81). Rather, effective 
learning hinges on the several factors, including the 
“learners’ prior knowledge, practical experiences, maturity 
level and cultural values/beliefs” (Rajaram and Bordia, 
2011, p. 81). A student’s ability to perform and deliver 
tangible results in organisations then fundamentally 
depends on how well the knowledge has been acquired, 
transferred and habituated by the student during his or 
her learning processes and outcomes. 
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On July 28th, over 150 full-time and associate faculty 
attended UniSIM’s second Faculty Learning Day 

organised by Teaching & Learning Centre (TLC).  The talks 
focused on the theme of “Engaging Students Effectively,” 
and our keynote speakers shared practical pedagogical 
techniques and tools that they have used in their classes, 
with great success.

Prof John Boyer and Ms Katie Pritchard from Virginia Tech 
emphasised that instructors should actively look for ways 
to facilitate the building of a community of learners as this 
is essential in classes of all sizes, whether online or face-
to-face. They observed that the landscape of education 
and the way we communicate in recent years has changed 
due to the availability of technology – specifically, online 
communication tools and social media. Boyer and Pritchard 
highlighted specific tools – e.g., Ustream, Twitter, Facebook, 
Poll Everywhere  – and showed examples of how these are 
used to build community in their classes. They shared how 
they had tapped on the connectivity provided by Skype  to 
invite outside experts and expertise into their classrooms, 
making their students’ learning more authentic.

Giving his take as a UniSIM associate was Mr Peh Wee Leng, 
2012 Teaching Excellence Award recipient for the School of 
Business. He noted that content knowledge, sincerity, and a 
genuine concern and interest in your students’ progress are 
essential to ensuring that your students remain interested, 
engaged, and eager to participate in their learning.

Providing the students’ perspective on student engagement 
was our discussion panel consisting of four students – 
Aminah d/o Mohamed Shariff (HDSS), Ashlyn Thia (SBIZ), 
Joey Chin (SASS) and Chua Teck Sing (SST) – which was 
moderated by TLC academic adviser, Prof S. Gopinathan. 

One common thread that emerged across the experiences 
of the four students was their appreciation for instructors 
who bring to life the theories learned in class or discussed in 

textbooks. In particular, the students noted that they were 
more likely to remember and understand key concepts and 
theories in their disciplines when instructors use narratives 
and personal or industry experiences to relate to the specific 
theories being discussed.

However, the students voiced some reservation over the 
use of social media in the classroom. Ashlyn noted that 
social media such as Facebook is associated with leisure 
and recreational activities, rather than for discussing issues 
of a ‘serious’ nature. Yet they also acknowledged that 
these online communication tools do have their uses. For 
example, Joey noted that Twitter may be useful in providing 
quick updates and announcements to students – e.g., 
to inform them of new items that have been added to 
MyUniSIM Blackboard. 

Attendees at the talks were appreciative of the vast 
spectrum of perspectives provided by the range of speakers, 
and especially for the opportunity to hear personal 
anecdotes from our students who related and regaled the 
audience with their learning experiences at UniSIM.

In the two days prior to Faculty Learning Day, TLC also 
organised three pre-FLD workshops facilitated by Boyer and 
Pritchard. During the workshops, the speakers shared with 
the audience how they create greater collaborative learning 
environments and opportunities, and “flip the syllabus” so 
that students take greater charge of their learning as well as 
responsibility for the grades they achieve in the course.  
For more information, and to review the slides and videos 
from those sessions, please log onto our web site: tlc.unisim.
edu.sg. Look under “For Associates” >> “T&L Repository”

Note: The forthcoming Faculty Learning Symposium will be 
held on September 20-21, 2013, and will centre on the theme 
“Engaging Students: Making Learning Authentic.” Do mark 
your calendars, and keep a look out for our announcements 
closer to that date.

Joey Chin Chua Teck SingProf S. Gopinathan

Ashlyn ThiaAminah d/o Mohamed Shariff
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by Michael Lum

Different Learning Styles for Different Folks

Did you know that most people have one learning style 
that predominates? If you can determine what your 
students’ predominant learning style is, and are able to 
structure your lessons to cater to the way in which they 
learn best, then their learning would be more effective.

You have often heard of the phrase: “Different strokes 
for different folks.” What this means is that applying one 
broad-based learning technique to the entire workshop 
could be disastrous. If you are conducting a workshop and 
are unsure of the participants’ learning styles, then the 
safest bet is to employ a variety of techniques. 

Learning through our sensory systems
Your brain receives information through your sensory 
organs. The data is then interpreted and translated into 
meaning. You receive, interpret and store information 
through five main sensory systems:

1. Visual – Sight
2. Auditory – Hearing
3. Kinaesthetic – Feeling
4. Olfactory – Smell
5. Gustatory – Taste

The last two systems – olfactory (smell) and gustatory 
(taste) – are generally not very significant. 

Visual People
Marcel Proust once said, “The real voyage of discovery 
consists not in seeking new landscape but in having new 
eyes.” 

Visual learners stand or sit straight with eyes pointing 
slightly upwards. Speaking rapidly, they think as they 
speak. They take shallow breaths from the top of their 
chests. Visual people are neat and organised. Since they 
learn by pictures, sounds do not distract them. Listening 
to instructions is a problem for them as they daydream. 
They are more interested in how things “look.” The world’s 
greatest genius, Leonardo da Vinci, had four laws of the 
brain. The third law is: Develop all your senses, especially 
vision. Leonardo’s keen sense of observational power led 
him to create many machines and tools.

Visual learners love colours, pictures, diagrams and 
cartoons. So facilitators and instructors should use 
audio-visual aids like television, video tapes, PowerPoint 
presentation slides, overhead projectors and flipcharts. 
Use markers of various sizes and colours, and paste 
completed flipcharts on the walls. Decorate the training 
rooms with helium balloons, banners and artefacts.

Auditory People
There was a boy who was born blind in America. He had a 
very low self-esteem and was a reserved student. However, 
he had a very good sense of hearing. One day, a mouse 
found its way into the classroom. The teacher and students 
tried unsuccessfully to catch the mouse. Suddenly, the 
teacher remembered the blind student and asked him 

to locate the mouse. Almost immediately, the student 
successfully helped the others catch the mouse. This blind 
student with the superb hearing ability grew up to become 
the legendary Stevie Wonder. As he was blind, Stevie made 
very good use of his hearing faculty.

Auditory learners move their eyes sideways as they 
think. Auditory people breathe from the middle of their 
chests. Easily distracted by sounds, they speak softly 
to themselves. These learners resonate in their voice. 
Learning by sound, they like music and talking. If they are 
engaged in conversation, they tilt their head as if they are 
‘lending’ their ears to others. Being good listeners, they 
like feedback in the spoken form; they are also interested 
in how things “sound.”

Auditory learners love the spoken word, music and 
sounds. Lectures, discussion, brainstorming, debates, 
questions and answers are appropriate medium to reach 
out to auditory learners. Facilitators and instructors 
should use audio tapes and a good music system to 
facilitate in class. Play Baroque music when participants 
are doing their exercises.

Kinaesthetic People
Kinaesthetic learners look down to the bottom right when 
they try to remember something. As they breathe from the 
bottom of their chests, their chests can be seen expanding 
and contracting. They talk slowly in a deep voice with 
pauses in-between. Kinaesthetic people like to touch 
people and move around. If they are with people, they like 
to stand near them. Since movement is important to them, 
they learn by movement or feel. They sway when they 
stand. Kinaesthetic learners seldom keep still. They are 
interested in how things “feel.”

Kinaesthetic learners learn by doing things. Adventures, 
games, puzzles and modelling appeal to these learners. 
Facilitators and instructors should incorporate learning 
themes for kinaesthetic learners that they can play and 
touch with their hands, rather than use their eyes and 
ears. Good techniques to incorporate into their lessons 
are drawing, building Lego sets, folding origami and 
construction with clay. Conduct your sessions in a big 
room where your learners are able to move around.

Catering to different folks applies in all training 
environments. Knowing how your students learn would 
make the learning experience both fun and effective for 
the instructor and the students.

 
Michael Lum B.Acc. M.Com, is a certified 
NLP Trainer. He teaches Strategy, Business 
Skills and Management, Starting and 
Managing a Business in the School of 
Business.
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by Chow Siew Hoong

In 2012, TLC organised four workshops centring on how a particular tool was used in the facilitation of student 
learning. Below, Chow Siew Hoong, a learning development specialist (LDS) with Educational Technology and 
Production (ETP), summarises the learning points from three of those sessions and reflects on the challenges and 

possible ways of implementing those tools within the UniSIM context.

Workshop 1: Teaching Through Facebook by 
Dr. Melissa-Mae Saradetch

Main learning point
•	 Using Facebook to make the study of literature 

engaging. In the example given by Melissa, 
students were required to take on the role of any 
one of the characters in Wuthering Heights. 

Reflection
The pedagogical approach to teaching literature is role 
play.  Facebook is one of the means to achieving this 
learning objective. 

Challenges in implementation  
•	 Given the diverse backgrounds and age groups 

of UniSIM students, some of whom may not be 
technically competent in using Facebook, this tool 
may not lend itself easily to implementation in our 
context.

•	 Using Facebook also means that students must 
create a Facebook account in order to participate in 
this activity.

•	 The content written by students, as well as the 
images and photos uploaded to the Facebook page, 
must be monitored for copyright infringement.  

Workshop 2: Mind-mapping as a Teaching Tool 
by Thum Cheng Cheong 

Main learning points
•	 Mind-mapping may be used to explain content that 

are complex in nature.
•	 Mind-mapping may be used to present the Table of 

Contents from a textbook.
•	 Existing research and literature reviews have 

advocated the use of mind-mapping to help 
students join the dots and connect different 
concepts and ideas.

Reflection
•	 Apart from connecting ideas, mind-mapping can 

be used as an advanced organiser to relate new and 
existing knowledge. 

•	 Mind-mapping can be used to help students to see 
how the new knowledge they’ve learned from a 
course may be applicable in real life.

•	 Mind-mapping can be used as a presentation tool, 
in an e-portfolio as learning artefacts, or even as an 
assessment tool.

•	 Instructors can assess the learning of the students 
by reviewing the mind-map developed by students 
and provide formative feedback accordingly.

Implementation
•	 Mind-maps and concept maps may be used prior 

to presenting course content so that students may 
have a visual aid to help them see how the topics, 
chapters and study units are related.

•	 Mind-maps and concept maps may be used to 
ascertain the cause-and-effect of a particular issue. 
For example, when evaluating social problems, 
students can use mind-maps to identify the causes 
of the problem. Mind-maps could also be to 
select the best marketing strategy from a range 
of strategies put forth for a marketing campaign. 
Mind-maps are thus useful for Social work and 
Marketing courses where students learn to solve an 
ill-defined problem.

Workshop 3: Listening with Journal 
by Assoc Prof Wong Yue Kee

Main learning points
•	 e-journals can serve as a feedback mechanism for 

instructors who would like to further improve on 
their instructional strategy in their face-to-face and 
online lesson delivery

•	 Instructors can use e-journals as an online platform 
for clarifying student misconceptions of material 
covered.

•	 Instructors can use student entries in e-journals to 
identify students who need help and provide timely 
feedback and clarification.

Learning Journey: Reflecting On Lessons Learnt
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As instructors, it helps your students greatly if 
you outline and reiterate from the outset the 

requirements, expectations, and learning outcomes that 
they should achieve by the end of the course.

Given the packed semester schedule at UniSIM, and 
the many other demands on your students’ time, such 
elaboration and clarification at the start of the course will 
help provide meaning and focus to what your students 
are studying; it would also give your students a better 
handle on why they are studying what they are studying, 
and how these (courses / topics / sub-topics) are related 
to their programme of study.

By clearly articulating and explaining the learning 
outcomes of the course you’re teaching, and how 
they relate to the discipline of study, you also provide 
your students with clear targets which they can use to 
monitor their own progress towards those stated goals.

Education researchers have found that clear articulation 
of learning outcomes and expectations serves as 
guideposts that provide students with clues as to what 
minimally they need to do or show in their assignments 
and assessments, in order to demonstrate their 
competence in the subject matter. 

Assignments are one of the milestones along your 
students’ learning journey that serve to measure their 
progress in their studies. Yet, students often encounter 
anxiety when tackling assignments, especially when 
expectations and requirements underpinning those 
assignments are not clearly articulated and further 
elaborated.

As an instructor, you can help alleviate your students’ 

anxiety by clarifying the requirements of 
assignments, and providing the required scaffolding 
to aid their learning. Laurence Ho, 2011 Teaching 
Excellence Award winner with HDSS who teaches in 
the Counselling programme, says he makes it a point 
to clarify the expectations and requirements of each 
TMA, as this helps provide the students with a sense of 
security, which is crucial for their academic performance. 

Laurence points out that clarifying basic expectations 
and requirements underpinning course assignments 
is not the same as providing your students with model 
answers, or telling them exactly how to craft their 
answers. By explaining how the assignments are related 
to topic learning outcomes, students would have a 
better idea as to the areas of competencies they must 
demonstrate in their assignments, in order to show that 
they have achieved the expected knowledge or skill sets 
required of them.

Laurence sees much value in clarifying the requirements 
of the assignments with your students, as this also serves 
as a self-reflective exercise for you, as an instructor.

Reflection
•	 e-journal should be a graded component that 

count towards the final course grade in order to 
encourage students to write meaningful entries.

•	 e-journal can be used in online courses, where 
instructors could ask students to write a journal on 
their online learning experience, course materials, 
and online delivery of lesson.

•	 Instructors can use e-journal as a tool to gather and 
respond to the learning needs of students.

•	 e-journal is most suitable for courses that require 
higher-order learning, such as analysis and 
evaluation.

•	 Since the content in e-journal entries centre around 
one’s personal experience, the Blog could be used 
as an ICT tool to implement e-journal.

•	 Instructors can use e-journal to develop and 
reinforce metacognitive skills in their students.

Implementation
•	 At the end of each study unit, instructors could ask 

students to reflect on how they may use their newly 
acquired knowledge in real-world situations. To 
achieve meaningful reflection, instructors should 
provide students with a template and format for 
their e-journal entries.

•	 e-journal can be implemented in many  courses. 

Laurence Ho, 2011 Teaching Excellence Award winner for 
School of Human Development and Social Services.

Tip Sheet
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21/9/2012   Museum
Dear Journal,
Last Saturday, my father, sister and I 
went to the Maritime Experiential Museum. 
I learned that the most famous wreck 
is the Bakau Wreck. Admiral Zheng He 
had the boat to carry the most beautiful 
objects from China and to sail to other 
countries to trade for the things there 
to take them back to the Ming Emperor. 
We went to a gallery that showed many 
precious things Admiral Zheng traded. As 
we walked around, I took some puppets and 
boats to make at home. After 20 minutes, 
we went to a theatre. The pictures were 
moving! Then a video made us feel that 
we were in a storm and get shipwrecked. 

After the video, we explored around the souk 
gallery. We saw all of the things Admiral 
Zheng He exchanged for like the pearls, 
ivory, timber and even giraffes! Then we 
played scissors, paper and stone using flags 
with pictures on them. Then, we went up the 
escalator. It was time to go home. My sister 
and I were disappointed but before we went 
home, my father bought some food for me to 
eat. After the delicious meal, we went to the 
taxi stand. We didn’t even need to wait! It was 
the taxis that were waiting for the people. 
When we reached our house, my mother said 
that the people were waiting for the taxis. I 
had to go out later too. What an exciting day 
for me.
    Cheers, Zhi Ying

Zhi Ying (left) and Lydia having a wonderful
time at the Maritime Experiential Museum
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Presentation Skills Workshops 
TLC is organising two workshops in the January semester. The first of the two workshops – “Presentations 
that Wow: It’s all about Packaging!” – will take place on January 5, on the afternoon of the Welcome 
session-cum-lunch for new and existing associates. The two-hour session will be facilitated by Ms Maura 
Fogarty, an experienced corporate communications trainer and former CNBC anchor and reporter. This 
free workshop is limited to 40 participants. 

Student Support 
TLC faculty will be conducting two student support workshops on January 19, 2013. The first workshop, 
“Successful Learning at UniSIM,” will run from 9am to 12pm. It aims to equip students with study skills that 
are essential for their academic success at UniSIM. Additionally, students will learn basic techniques for 
online discussions and case study assignments.

The second workshop, “Introduction to Academic Writing,” takes place between 1pm and 3pm. It will 
introduce students to the basics of academic writing – from organisation of ideas, to essay structure, and 
flow of argument.

Do inform your students about these workshops, as they are likely to benefit from the tips and techniques 
shared.

Faculty Appreciation Dinner 
The annual Faculty Appreciation Dinner takes place on March 2. So mark your calendars, and be 
prepared for a gastronomic, fun-filled night of networking with your fellow colleagues.

Mel Cheang, an associate with the Counselling programme at the School of Human Development and Social 
Services, launched a book with Dr Lim Yun Chin, entitled “Caught in the Storm.”

Mel (Ho Swee Yin) is a Psychologist and an Associate Lecturer with UniSIM/SIM Global. She also works part-time 
with Raffles Hospital and conducts training workshops on mental health issues. Her qualifications include Bachelor’s 
degrees in English (from Canada) and Psychology (from United States) and a Master’s in Applied Psychology from 
Singapore. She is a Dean List Holder and was awarded the Senior Honor Mortar Board Outstanding Scholarship 
Award for her psychological studies.

Having worked with adolescents for more than 25 years, Mel says this book is a tribute 
to them for enriching her life experience. In her current lecturing role, Mel interacts with 
older adolescents and finds them to be aspiring individuals who are concerned about 
their future. She hopes that this book would provide readers with glimpses into the 
turbulent world of adolescence.

The book, published by Armour Publishing, looks at the challenges teenagers face, 
and provides tips on how to help your teenagers handle the difficult adolescent 
period of their lives. You may purchase the book at the local book stores for $12.84.

If you or a fellow associate have a recent achievement, we’d 
be happy to share this with your fellow colleagues on “Honour 
Roll.” Just email us at tlc@unisim.edu.sg with the header 
“Communitas Honour Roll.”

HIGHLIGHTS



MARK YOUR  
CALENDARS

MARCH 2
Faculty Appreciation Dinner

SEPTEMBER 21
Faculty Learning Symposium

Academic Calendar
Events Dates

Instructional Period 
(Classes) 21 January to 28 April

Self Revision 29 April to 12 May
Examinations 13 to 26 May

Semester Break 27 May to 21 July

Release of Course  
Results 20 June
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